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Teaching is a challenge—it always has been and probably always will be. Common sense tells us
every teacher needs to have a reasonable plan of instruction. 

THE MASTER TEACHER’s Results-Oriented Teaching Model detailed in this book can help you find that
plan of instruction for every lesson. You will not find hard-to-follow instructions that add additional
stress or requirements to your day. Instead, you learn how to ensure your students know what the
learning goals are, why they need to meet these goals, and how they will achieve them. The Results-
Oriented Teaching Model helps you select the best teaching options available to maximize learning. This
is not a “cookbook” of teaching “recipes”; it is definitely a guide toward more effective teaching
strategies and skills.

Just as students need to practice skills in math, science, language arts, social studies, and so forth,
teachers need to practice and work on their teaching skills. If you aren’t sure you’re as successful in the
classroom as you want to be, ask a peer to observe you. If you see a colleague who seems to have it all
together, ask if you may watch him or her in the classroom so you can adapt what you see to your own
techniques and style. Familiarize yourself and your colleagues with the terms used in the model in this
book so you can all brainstorm ways to help one another. 

Above all, don’t give up if at first you feel you aren’t successful! Just as you stick with your students to
help them do well, look at the effective parts of each of your lessons and build upon them. Then, focus
on your areas of concern and decide what to do about them. Only you can make the necessary changes to
enhance your teaching. Good luck!

Your Personal Learning Guide for Making Every Lesson Highly Effective Teaching for Results



Teachers sometimes struggle with how best to cover the mountain
of curricular material their students must learn. How can teachers
ensure they deliver the necessary material in the very best possible
way, so that every student learns? How can teachers encourage
students to take control of and responsibility for their own education?
How can teachers increase the chances that students are actually
learning during their time in class?

This book lays out THE MASTER TEACHER’s Results-Oriented Teaching
Model—a flexible teaching method you can use for every lesson.
This model emphasizes the following essential elements of great
teaching: 
•     The crucial what, why, and how of instruction;
•     The power of reviewing previously learned material;
•     How to give relevant supporting information and examples in
your teaching; 

•     Reasons to use modeling;
•     The necessity of checking for comprehension in your lessons;
•     The importance of providing students time to process what they
have learned by practicing;

•     How to give teacher feedback to individual students and to the
class as a whole; and

•     The effectiveness of bringing lessons to closure in an organized
and intentional way. 

We also provide realistic examples and information about how best to
follow the model while allowing you to use your own strategies and
creativity. Reflection Activities throughout this book will help you
think about your own lessons and how you can apply the model to
your teaching. In addition, a graphic organizer at the end of the book
will help you visualize some of your own lessons in terms of the
model.

Whether you are a first-year or veteran teacher, having a plan is
essential to good teaching. Without a plan, you can be easily
sidetracked, and as a result, your students may not meet learning
goals. In order to cover everything, it’s crucial that you know exactly
for what you are responsible. Some districts may have strict
guidelines about what to teach, when to teach it, and how to assess it.
But even with those guidelines, the teacher needs to be very familiar
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with the “road map” of instruction that she or he is to follow. Other
districts may give the teacher specific goals to focus on but have no
exact methods for reaching those objectives. In this case, the teacher
still needs to know exactly how he or she is going to teach to help
ensure the students meet educational goals. 

So, as you read through this information, use your own experiences—
anything from several years in the classroom to a recent student
teaching stint—to really think about your instructional effectiveness.
Busy teachers sometimes don’t take time for reflective thinking, but
it’s essential for the improvement of our teaching skills. In this book,
you will be asked to reflect quite often. It’s a tool that we know helps
students with their learning and comprehension, so why shouldn’t we
use it ourselves? By practicing reflective thinking while working your
way through this book, you will become more comfortable and
skillful with it and can carry it over into other aspects of your job.

Good teachers know they’re teaching people, not subjects, and that
these people have different learning styles, abilities, and motivations.
The quantity of information our students are now learning is far
beyond what many of us were expected to learn, and that amount of
information is increasing as we speak. So, how in the world are we
supposed to deliver the necessary material while addressing the
individual needs of students—and still maintain our sanity? 

The benefits of the Results-Oriented Teaching Model are far-reaching
because it is a model that encourages you to focus on each step of the
teaching process and carefully consider how best to meet the goals
and objectives of each lesson. It doesn’t require additional time and
may even create more teaching time because it helps you develop
skills that allow you to think on your feet and become more efficient.
It even gives you a tool by which to evaluate your lessons—what
worked well, and where did things go wrong? By “plugging”
instruction into the model, you can see if you skipped some essential
teaching element or spent too much time somewhere else. You will
have autonomy to employ any effective, creative teaching strategy
you feel is appropriate, while moving your students toward the goals
and objectives you have set for them. 

NOTES

Your Personal Learning Guide for Making Every Lesson Highly Effective Teaching for Results



This model is designed not only as a process for teaching but also as
a process for learning. It benefits all students, of all ages and learning
styles, for all subjects, from kindergarten through post-secondary and
beyond. The more we practice the model’s strategies in our lesson
delivery, the more students will incorporate these ideas into their own
learning. We must remember that education does not start and stop
with us, but with the thinking skills we instill in our students.

Using this model in connection with other teaching strategies you
already feel comfortable with is easy to do and will better ensure
student success. For instance, if you use cooperative learning groups,
it’s imperative that you and the students know what the specific goals
of the lesson are or chaos can easily break out! Later we will talk
more specifically about how to make sure the what of a lesson is
identified and shared with the students. In small learning groups,
students can be kept on task much more easily if they know what the
task is and understand what they are to do. Think of yourself at a
conference, seminar, or faculty meeting where you are given a task to
do during the meeting. How many times have you and your group
asked yourselves “What are we supposed to do?” and then answered
that question several different ways? If the presenter or speaker has
adequately done her or his job, all the participants should be able to
answer that question in the same way, immediately.

This model will serve as a guide for good teaching, rather than a
laundry list of steps. You will decide how to implement the
components to best fulfill your practical teaching requirements each
day. Let’s take a few minutes for an overview of all of the elements in
the Results-Oriented Teaching Model. The ordering of the steps is not
set in stone. You will have flexibility in determining which steps you
use each day and the order in which you use them. You will see lots
of examples and have practice time to come up with your own plans
as you go through this book. So...let’s get started!

The first three parts of the model, the what, why, and how, are the
foundation of the lesson. It’s crucial that you convey each of these
elements as part of every lesson. (Don’t panic—this doesn’t have to
take a lot of time!)
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First, reveal the lesson objective, or what, your students will learn
that day. Stating the objective right off the bat focuses students’
thinking on what they’ll be doing and increases organization and
understanding. The what of the lesson is the permanent learning you
want students to walk away with at the end of the class period, and
it’s an essential element of the foundation of the lesson.

Next, promote the purpose of the lesson, or why your students will be
learning the material. You must briefly explain the value of what
you’re teaching or have your students supply their own reasons. 

The final step to laying down the foundation of the lesson is to
describe the strategies you’ll use to teach it, or how your students will
learn. It’s absolutely vital to briefly let the students know the agenda
for the lesson so they will be oriented to your plans for the day. It
also helps you know that what you are teaching is truly part of your
intended curriculum.

Why are these steps—the foundation of the lesson—so crucial to both
the teacher and the students? These three steps focus everyone on
what it is they need to teach or to learn. Imagine a coach talking to
his football team, teaching them new plays or reviewing the “tried
and true” ones. He knows exactly what points he needs to get across
in order for the team to be successful. If the coach simply gives pep
talks during every practice or talks about how football was played “in
his day” and then just lets the players go out on the field and
randomly play football, the team certainly won’t get any guidance or
instruction and is probably not going to see much success. 

Although the football coach doesn’t need to spend a lot of time
explaining why the players need to know a certain play, he does,
however, need to mention that the team has a common goal—to play
their very best and to win the game. So, everything the team does or
talks about in practice is directed toward that goal. Getting
sidetracked wastes precious practice time and energy.

Furthermore, the team has to do specific things that all the members
understand in order to be truly successful. Think about it: without
knowing what they did, the team’s victories and losses are equally
useless to help the team earn future wins. If the team does win,

NOTES
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neither the coach nor the players will have a clue as to how it
happened! If they lose a game, they won’t know which plays failed
and which ones they could have used instead. This can apply to us as
teachers, also. We need to know where we’re going and then try
different ways of getting there to ensure success for all of our
students.

Just as the what, why, and how make up the foundation of the lesson,
the body of the lesson consists of the following components, all of
which will be revealed in greater detail in the sections to follow.

When appropriate, review the material, concepts, or skills taught in
previous lessons to provide a transfer of information from one lesson
to another. In this step of the body of the lesson, you show students
how previously learned material relates to new skills and concepts.
Sometimes review comes at the very beginning of your lesson—even
before the what. Common sense and experience will guide you in this
decision.

You can then provide relevant information and examples as the next
step of the body of the lesson. Only provide the information students
need in order to perform the task at hand. (This means teacher or
student stories that might be related to the topic but are not actually
relevant can take the entire focus off the lesson—something you want
to avoid.)

You may need to model the material in the lesson. It’s often helpful
for students when you explain or demonstrate the thinking process
they should use in completing the task.

It’s crucial to check for comprehension at various points in the body
of the lesson. You need to determine whether the class is ready to
begin practicing the content or skills of the lesson, or if you need to
reteach certain aspects of the lesson. 

You may often provide appropriate practice as part of the lesson.
Because practice is one of the best learning opportunities for your
students, it must focus directly and exclusively on the objective. 
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You reinforce learning in the body of the lesson when you provide
feedback to your students’ responses. Tie in their answers directly to
the day’s learning objective. 

Finally, the last step of the Results-Oriented Teaching Model is
guiding your students through closure. Have students repeat or use
the key points of the lesson in order to reinforce what they’ve
learned. 

By this time you may be thinking, “How long are these steps going to
take me? There are only about six hours in the school day!” Think
back on a previous lesson, a lesson you considered to be particularly
successful. Try to identify the steps of the model you used without
even realizing you were using them. The steps don’t take a lot of
time, they’re just a seamless part of good teaching. And the model is
not intended to be used in its entirety every day for every lesson. The
Results-Oriented Teaching Model can guide you in planning a unit
that might last two weeks so that the overall focus remains the same
while different activities are completed or daily objectives are being
met. 

Some people find it helpful to consider the model as a circle, with the
what, why, and how steps in the middle, directing and controlling
everything else that happens in the classroom. 

Your job as a teacher will be to decide which of the other elements of
the model will best help you address the learning objectives for a
particular class period or day. For example, although it is crucial that
in every lesson you tell your students what they’ll be learning, why
it’s important to learn it, and how you’ll be teaching it, one whole
class period might be used strictly for review before a quiz or activity. 

Now that we have looked briefly at all of the components of the
Results-Oriented Teaching Model, let’s focus on each of the elements
in a little more detail. We’ll begin with the learning objective of the
lesson, otherwise known as the what.

NOTES
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THE MASTER TEACHER’s
Results-Oriented Teaching Model

A flexible teaching method you can use for every lesson
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NOTES

The what of your lesson is the objective, or the permanent learning
you want your students to acquire. You should think of this, and
describe it to your class, as a learning goal, not an activity. The
objective is not a good score on a test, although that’s always a nice
bonus! It’s the permanent knowledge you want your students to take
away from the class. Don’t confuse objectives with activities, or the
what with the how. 
Let’s practice distinguishing between objectives and activities. Look
at these two statements and decide which is the objective and which
is the activity.
1.   Students will have a positive attitude about art.
2.   Take a trip to a local art museum.
If you said that number 1 is the objective and 2 is the activity, you are
correct. Taking a trip to the local art museum is one strategy a teacher
might use to encourage students to look at art and learn to appreciate
it. Let’s try another one. Which is the objective, and which is the
activity?
1.   Play the part of a teacher interviewing for a job with a school
administrator.

2.   Give acceptable responses to questions in a job interview for a
teaching position and ask appropriate questions about the duties
of the job.

Number 1 is the activity you could use to practice interviewing, and
number 2 is the permanent learning you hope to accomplish. 

WHAT: THE OBJECTIVE
The Foundation of the Lesson
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If you isolate the verb, you can usually tell the difference between
objectives and activities. For instance, consider this statement:
“Students will add three-digit numbers correctly.” The word “add”
indicates that this is a learning objective. To be able to add three-digit
numbers is the knowledge that you want your students to permanently
acquire. If they can add numbers in the classroom, they will be able
to add when in a grocery store or while keeping score on the
playground.
On the other hand, in the sentence, “Students will practice with place
value boards to add numbers,” the verb “practice” indicates that this
is an activity by which students can learn the desired objective. It’s a
means to an end, not the end itself. Students won’t use place value
boards in their everyday lives. The boards are a way to teach the
permanent skill of addition.
Remember: the effectiveness of the whole instructional process
depends upon the ability of the instructor to specifically determine the
objectives for the lesson. The objective is the target goal that all of
the content and activities are aiming toward. When students know
exactly what you want them to learn, there is a greater probability
they will achieve that learning. 
You need to be clear with your students about what the objective of
the lesson is either at the beginning of class or after you have done
some kind of lead-in activity. When you are planning for the lesson,
this clarity focuses you on what it is you need to teach. When you
share with the students, it focuses them on what they will be doing
during class time. There are some students who absolutely must know
what is going to happen in class right at the beginning. By telling
them up front what they will be working on, their anxiety level goes
down. They know whether they already have some previous
knowledge about the topic or whether the material will be totally new
for them. 
This strategy also promotes order in the classroom. Various studies in
the past several years support the idea that actually writing down your
objective promotes higher achievement. When students enter the
room and your what is written on the board or overhead, there is no
mystery and no conversation about “I wonder what we are going to
do today?” Students with limited English skills and who have special
needs will really benefit from this practice. 

Of course, if you expect students to read an objective when they
come into the classroom, you need to make sure they understand your
expectation. For instance, at the beginning of the year or semester,
you need to explain your procedures to your students so they know
they need to look at the board, get out their necessary materials, and
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be ready in just a few minutes to begin the work. This classroom
management skill is built right into your daily lesson plan, and the
consistency of it helps maintain order by ensuring everyone knows
the agenda for the day.
You will most likely talk about the what again at the end of your class
period or lesson, in the closure part of our model. This again
refocuses students and the teacher on what the class has accomplished
and reiterates the original goal. If you do this on a regular basis, the
students know what to expect and class can proceed more efficiently. 
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